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Abstract 
Many schools establish innovative systems to support good behavior without the knowledge and 
background to sustain the program.  McIntosh, Horner, and Sugai (2009) state that if 
“comprehensive school reform is to occur, researchers must make efforts to ensure that 
implemented practices are both effective and sustainable” (p. 327).  The purpose of this study 
was to investigate School-Wide Positive Behavioral Interventions and Supports (SWPBIS) in a 
small (400 students) rural school and determine whether features of sustaining SWPBIS were 
being implemented.  Findings from this study indicate that East Central Elementary School is 
moving in the right direction.  Implementation of SWPBIS was found to be a priority for 
administration and school personnel, and efforts are in place to support and sustain the SWPBIS 
program.  
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CHAPTER ONE 
Introduction 
Can a school-wide behavior intervention continue to be sustainable and with fidelity over 
time?  Many schools establish innovative systems to support good behavior without the 
knowledge and background to sustain the program.  McIntosh et al. (2009) state, “If 
comprehensive school reform is to occur, researchers must make efforts to ensure that 
implemented practices are both effective and sustainable” (p. 327). 
Statement of Purpose 
  The purpose of this study was to investigate School-Wide Positive Behavioral 
Interventions and Supports (SWPBIS) in a small (400 students) rural school and determine 
whether features of sustaining SWPBIS were being implemented.   SWPBIS is defined as “a 
systems approach for establishing the social culture and individualized behavioral supports 
needed for schools to be effective learning environments for all students” (Horner & Sugai, 
2005, p. 11).  Features of SWPBIS include (a) prevention, (b) defining and teaching social 
expectations, (c) acknowledging positive behavior, (d) organizing consistent consequences for 
problem behavior, (e) collecting data to drive decisions, (f) utilizing thorough and individual 
interventions, and (g) applying systems that support effective practices such as administrative 
leadership and team-based implementation (Horner & Sugai, 2005). 
Sustainability 
According to McIntosh et al. (2009), research must attempt to show that programs such 
as SWPBIS are both effective and sustainable.  Sustainability is defined as “durable, long-term 
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implementation of a practice at a level of fidelity that continues to produce valued outcomes” 
(McIntosh et al., 2009, p. 328).  Han and Weiss (2005) state, “Any effort to achieve long-term 
program sustainability must be based on an effective program with room for adaptation that 
meets the needs of the school and its students” (p. 672). 
The Minnesota Department of Education (2012) has taken a lead in supporting SWPBIS 
by forming a State Leadership Team to guide a statewide SWPBIS system in 2005 (McIntosh, 
Filter, Bennett, Ryan, & Sugai, 2010).  The State Leadership Team addressed the five factors of 
sustainability: (a) contextual fit, (b) priority, (c) effectiveness, (d) efficiency, and (e) continuous 
regenerations.  However, the current research on sustainability of school-wide practices offers 
some indefinite conclusions about the procedures and aspects involved in sustainability.  
Research on SWPBIS is still too small to draw any firm conclusions about promoting 
sustainability, but with the help of Minnesota’s SWPBIS Leadership Team, understanding 
sustainability is achievable (McIntosh, 2010). 
There are a number of models and recommendations for sustainability, but few have been 
observed and examined (Coffey& Horner, 2012).  It is important to identify and analyze the 
factors relating to the sustainability of a school-wide intervention for the program to be 
successful.  Current research about the sustainability of SWPBIS is limited for small rural 
schools.  Therefore, the need to further investigate is warranted. 
Setting 
This study was conducted at a small (400 students) K-6 elementary school in rural 
Minnesota.  According to the Minnesota Department of Education (2012) website, this school 
was comprised of 416 students with a population of 86.3% White, 8.4% American Indian, 2.9% 
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Hispanic, and 1.9% Black.  The free and reduced priced lunch rate was 60.9% in 2012, and 9.9% 
of the student population received special education services.  Kindergarten through second 
grade was comprised of three sections of each grade level with two sections of each grade level 
for third through sixth grade. 
The participants for this study consisted of the eight-member SWPBIS team which 
included four men and four women.  The team was comprised of administration, staff, and the 
researcher.  All the team members were asked to join this group and began working together in 
June of 2012. 
Assumptions 
Although I was a member of the SWPBIS team, I did not complete the checklist 
participants were provided for the research.  I did not disclose my research knowledge about 
SWPBIS to avoid reliability issues of the checklist results.  I shared my thoughts about the 
checklist with the members of the SWPBIS team after the study was completed.  My thoughts 
and biases regarding SWPBIS could have distorted the results of this research. 
Limitations 
The research for this study involved seven participants completing a sustainability 
checklist.  The checklist was titled School-Wide Universal Behavior Sustainability Index – 
School Teams (SUBSIST) Checklist (McIntosh, 2010; see Appendix A).  The purpose of the 
sustainability checklist was “to assist school teams in identifying the presence of key features 
related to sustainability of School-wide PBS [positive behavior support] and guide action 
planning for sustainability” (McIntosh, 2010, n.p.).  The features on the checklist included 
(a) priority, (b) building leadership, (c) external leadership, (d) effectiveness, (e) efficiency, 
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(f) data-based decision making, (g) capacity building, and (h) overcoming barriers.  Adjacent to 
each feature the participants were able to check off yes, partial, or no in relation to if the feature 
was in place.  There were no open ended questions attached to the survey which was a limitation 
on participants expanding on their responses. 
My assumption about the SWPBIS team was that all members would return the checklist 
I provided because of the team’s mission to see SWPBIS succeed.  However, seven out of the 
eight checklists were returned to me.  This research was anonymous, so I do not know who did 
not complete and return the checklist. 
Definitions 
The SUBSIST Checklist categorizes the key features of sustainability into eight groups.  
These groupings include (a) priority, (b) building leadership, (c) external leadership, 
(d) effectiveness, (e) efficiency, (f) data-based decision making, (g) capacity building, and 
(h) overcoming barriers.  McIntosh et al. (2009) describe the following key features with 
definitions: 
 Priority: One of the top three improvement goals for the school; administrative support 
and 80% commitment from the full staff; at least a three-year agreement on improving behaviors. 
 Building leadership: Administrators participate and attend meetings; priority of 
administration. 
 External leadership: State officials support SWPBIS; SWPBIS is promoted to school 
board, local businesses, and parent groups yearly. 
 Effectiveness: Fidelity of implementation; possible effects. 
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 Efficiency: School teams should self-assess and do not stop doing things that already 
work; make the smallest changes that will have the largest effects; adapt practices that fit the 
school culture. 
 Data-based decision making: Using measurement assessments as a guide for the action 
plan; information obtained is used to diagnose and find solutions to problems. 
 Capacity building: School teams and staff receive training and support for SWPBIS 
implementation; support from a district coach; school team has regular meetings to plan, 
implement, assess, and adapt SWPBIS practices. 
 Overcoming barriers: Core values, beliefs, and goals are built as they relate to SWPBIS; 
leadership and expertise for implementing SWPBIS is shared among school personnel. 
Other definitions include: 
 Fidelity: Degree of quality implementation. 
 Sustainability: “Implement the program with fidelity and adherence to program 
principles” (Han & Weiss, 2005, p. 666). 
 At-risk: Students who are prone to fail academically because of circumstances beyond 
their control (i.e., socioeconomic status, minority). 
 EBS/PBS Self Assessment Survey: Effective Behavior Support/Positive Behavior Support 
Self Assessment Survey. 
 SET: School-wide Evaluation Tool. 
 BoQ: Benchmark of Quality. 
 TIC: Team Implementation Checklist. 
 EBS Survey: Effective Behavior Support Survey. 
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 ODRs: Office Discipline Referrals. 
 PBS/SWPBIS: Positive Behavior Supports/School-wide Positive Behavioral Interventions 
and Supports. 
Summary 
This study examined the feasibility of sustaining a school-wide behavior intervention 
program in a small rural elementary school in Minnesota.  Sustainability features imbedded in 
the SWPBIS approach were researched.  The results of this study will be used to help guide the 
decisions of future East Central SWPBIS leadership teams.  Decisions made by the team in 
regards to the research findings are intended to sustain SWPBIS with fidelity for years to come. 
  
SCHOOL-WIDE POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS 7 
 
 
 
CHAPTER TWO 
Literature Review 
Introduction 
This literature review will investigate theories and strategies to change behavior and the 
impact of school-wide implementation of SWPBIS.  Major themes found in the literature include 
the purpose and process of implementing SWPBIS within a school setting.  This review will 
(a) introduce SWPBIS, (b) address SWPBIS themes, (c) discuss why and how SWPBIS should 
be implemented, and (d) discuss effects found within the school environment.  Finally, this 
chapter will conclude with research that addresses SWPBIS sustainability features. 
Theories  
Educational experts have studied human behaviors from which many theories and 
designs have been established.  The behavior field considers many philosophies and opinions 
about how to motivate and discipline students while building upon and improving a positive 
learning environment.  It is also believed there are many principles that guide student behavior 
and help establish the building blocks for a productive academic learning environment. 
William Glasser (1988) explains choice theory as behavior that attempts to satisfy five 
needs: (a) to survive and reproduce, (b) to belong and love, (c) to gain power, (d) to be free, and 
(e) to have fun.  Choice theory suggests that behavior is a continuous attempt to satisfy one of 
these five needs and “we always choose to do what is most satisfying to us at the time” (Glasser, 
1988, p. 21).  Glasser (1988) emphasizes that focusing on discipline is not the answer, but rather 
creating classrooms that satisfy the five needs.  Choice theory does not support rewarding or 
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punishing behaviors because “we do not do as we are told unless doing so satisfies us more than 
anything else we believe we can do at the time” (Glasser, 1988, p. 15).  
Author Alfie Kohn (2006) believes that every teacher has a theory; these theories have a 
direct impact on everything from assignments to student interactions within a classroom, and 
negative theories relating to motives and skills of children need to be avoided.  One such 
negative theory states that if the teacher is not in control, the classroom becomes chaotic and that 
external control is necessary for the students to learn or act correctly.  Another assumption that 
correlates with external control is that children need to be told exactly what the adult expects as 
well as what will happen if they do not do what they are told.  One last negative theory suggests 
that the only way to get a child to do something continually nice is to give positive 
reinforcements which means that humans left on their own are only concerned about themselves 
(Kohn, 2006). 
Kohn (2006) suggests that to reward is to coerce a child, but even worse is the damage 
punishment produces.  Punishment uses power and teaches a child that “when you don’t like the 
way someone is acting, you just make something bad happen to that person until he gives in” 
(Kohn, 2006, p. 27).  The relationship between student and teacher evolves into punisher and the 
punished, resulting in a classroom environment where things are unlikely to change (Kohn, 
2006).  
Creating a proactive classroom environment can set the stage for effective discipline.  
According to Dr. Fred Johnson (2012), discipline “involves preventive as well as corrective 
measures for helping students learn to make appropriate decisions for the rest of their lives” 
(p. 90).  Teachers first can assist in teaching positive behavior by being a role model of skills 
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such as problem solving and acting respectfully.  Also, as teachers make decisions regarding 
discipline, the cause of the behavior needs to be determined (Johnson, 2012). 
Dr. Kenneth Ginsberg (2011) writes that if we want children’s behavior to change, we 
need to understand the process and steps to change the behavior.  In his book, Building 
Resilience in Children and Teens, Ginsberg (2011) lists five steps to prevent a problem, redirect 
a negative behavior, or promote a new positive behavior.  Ginsberg’s (2011) five steps include 
(a) becoming aware that a problem exits, (b) recognizing that the problem affects them, 
(c) acquiring the skills to find a solution, (d) weighing the costs and benefits of changing the 
behavior, and (e) making a decision to change and commit to it. 
Authors Hierck, Coleman, and Weber (2011) maintain that behavior occurs because the 
student wants to get or avoid something.  To change the behavior, a teacher needs to change the 
approach.  A positive learning environment is one approach to help change the behavior of 
students in the classroom.  The authors suggest there are seven keys to building a positive 
learning approach: (a) common expectations, (b) targeted instruction, (c) positive reinforcement, 
(d) support strategies and interventions, (e) collaborative teams, (f) data-driven dialogue, and 
(g) school-wide systems approach (Hierck et al., 2011).  The SWPBIS approach is based on the 
seven keys to building a positive learning environment. 
Definition of School-wide Positive Behavioral Interventions and Supports 
SWPBIS is defined as “a systems approach for establishing the social culture and 
individualized behavioral supports needed for schools to be effective learning environments for 
all students” (Horner & Sugai, 2005, p. 11).  Features of SWPBIS include (a) prevention, 
(b) defining and teaching social expectations, (c) acknowledging positive behavior, 
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(d) organizing consistent consequences for problem behavior, (e) collecting data to drive 
decisions, (f) utilizing thorough and individual interventions, and (g) applying systems that 
support effective practices such as administrative leadership and team-based implementation 
(Horner & Sugai, 2005). 
This multi-tiered approach to intervention has been successful at all grade levels, and has 
been particularly effective in schools with higher poverty rates and percentages of students who 
are “at-risk.”  This systems-based method for improving student behavior helps maintain 
behavior for about 80% of students while 15% require more targeted supports and 5% require 
individualized supports (Cregor, 2008). 
Purpose of Implementation 
According to Sugai and Horner (2009), schools face many difficult challenges today.  
Academic accomplishments, social competence, and safety expectations need to be met by 
schools while many students arrive to school with varying understandings of what is socially 
acceptable.  The traditional approaches are insufficient and individual student interventions are 
effective but cannot be met.  If a school-wide discipline system is set in place while establishing 
a social culture both social and academic success is achievable (Horner & Sugai, 2005).  
Sugai and Horner (2009), developers of SWPBIS, believe maximizing the academic 
achievement and social competence of learners are two important goals for schools.  Schools 
must teach specific skills to individuals while still focusing on the overall school culture.  
Successful learning environments are “characterized as preventive, predictable, positive, 
instructional, safe, and responsive for all students and staff across all school settings and 
activities” (Sugai & Horner, 2009, p. 307).  SWPBIS practices and systems demonstrate and 
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maintain an effective school culture where teaching and learning are elevated (Sugai & Horner, 
2009). 
A thoroughly implemented SWPBIS approach has demonstrated many rewards which 
include “reduced office referral rates of up to 50% per year, improved attendance and school 
engagement, improved academic achievement, reduced dropout rates, reduced delinquency in 
later years, improved school atmosphere, and reduced referrals to special education” (Cregor, 
2008, p. 32).  Sugai and Horner (2006) recommend SWPBIS “as a promising approach to 
establishing school environments that address problem behavior in a positive and preventative 
manner” (p. 246).  Educators across the United States are concerned about problem behaviors 
inside their classrooms.  Effective interventions and practices such as SWPBIS can eradicate 
these problem behaviors. 
Process of Implementation 
Creating a leadership team to lead and coordinate the SWPBIS effort is the first step to 
implementation.  The team should be composed of key stakeholders “who are concerned about 
preventing problem behavior and teaching and encouraging social skills” (Sugai & Horner, 2006, 
p. 251).  This team may include special education, general education, families, mental health, 
administration, community members, business members, and local community program 
directors.  One of the main tasks of the leadership team is to develop an action plan to guide the 
implementation of systems, practices, and interventions (Sugai and Horner, 2006). 
SWPBIS involves three tiers of interventions: primary prevention (Tier I), secondary 
prevention (Tier II), and tertiary prevention (Tier III).  Each tier has specific practices and 
systems which are used to guide implementation (Horner, Sugai, & Anderson, 2010).  Primary 
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prevention supports school and classroom wide systems for all students, staff, and settings 
(80%).  Secondary prevention supports specialized group systems for students with at-risk 
behavior (15%).  Tertiary prevention supports specialized individualized systems for students 
with high-risk behavior (5%) (Horner & Sugai, 2005). 
There are six interventions within Tier I (primary prevention).  First, the majority of the 
staff needs to agree to a common approach to discipline that is positive, comprehensive, formal, 
and ongoing.  Second, after staff establishes a common approach to discipline, the students and 
staff categorize a set of school-wide expectations.  The agreed-upon expectations are three to 
five in number, are positively stated, and include all staff, students, and school settings.  Third, 
the school-wide expectations are taught using the same methods implemented for developing 
academic skills.  Fourth, Tier I interventions provide a variety of procedures for regular rewards 
when students display expected behaviors.  Fifth, a range of consequences and procedures for 
rule violations is developed.  Finally, information must be written in a fashion that is precise, 
timely, and easily accessible to guide decision making (Sugai & Horner, 2009).  
Tier II interventions are intended for students who do not respond to primary prevention.  
Students being supported by Tier II should still participate in Tier I supports, but they may need 
additional assistance to help them succeed.  Tertiary prevention is for students whose behavior 
has not and probably will not respond to Tier I and Tier II interventions (Horner et al., 2010). 
Sustaining Implementation 
There are many related factors that facilitate or hinder sustainability of successful 
implementation of SWPBIS.  These factors include priority, effectiveness, efficiency, and 
continuous regeneration.  “Priority leads to improved implementation, enhancing effectiveness 
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and perceived efficiency, with continuous regeneration acting upon all three.  Likewise, 
deficiencies in one factor may negatively affect the other factors, threatening sustainability” 
(McIntosh et al., 2013, p. 294). 
When SWPBIS is a priority, sustainability is likely to increase because school personnel 
will concentrate on implementation versus other school tasks.  Prioritizing SWPBIS includes 
buy-in from school personnel and administration.  School personnel buy-in and administration 
support strengthens behavioral supports and aids in funding support.  Without adequate funding 
many schools vacate successful practices (McIntosh et al., 2013). 
McIntosh (2013) defines the second factor, effectiveness, as “the extent to which the 
practice results in valued outcomes” (p. 295).  Effectiveness depends on the quality of the 
practice and implementation.  The implementers’ skill level and understanding of SWPBIS 
affects the high fidelity of implementation, thus producing valued outcomes (McIntosh et al., 
2013). 
The third factor is efficiency.  McIntosh et al. (2013) state, “Efficiency is a 
straightforward factor that includes consideration of the resources needed to implement the 
practice” (p. 295).  When practices are considered efficient, the implementers value and 
implement the practice with fidelity. 
The last factor that aids in sustaining SPBWIS is continuous regeneration.  McIntosh et 
al. (2013) maintain that “continuous regeneration includes collecting fidelity and outcomes data 
regularly and using data to adapt practices to make them more relevant, efficient, and effective, 
as well as building the capacity of school personnel to implement and adapt the practice 
effectively” (p. 295).  
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According to McIntosh et al. (2013), results from a study of 217 schools indicated that 
school/district priority, use of team data, and capacity building had a direct impact of  sustained 
implementation (p. 305).  Coffey and Horner (2012) discovered from a study of 117 schools that 
“having a combination of the organizational features of administrative support and 
communication along with data based decision making is associated with schools sustaining 
PBIS over a number of years” (p.419).  
Summary 
The purpose of this study was to investigate SWPBIS in a small (400 students) rural 
school and determine whether features of sustaining SWPBIS were being implemented.  This 
literature review investigated theories and strategies relating to behavior and the impact of 
school-wide implementation of SWPBIS.  The purpose, process, and effects of SWPBIS found 
within the school environment were also introduced and the chapter concluded with research that 
addresses SWPBIS sustainability.  The next chapter will discuss the methodology used in the 
study of sustainability of SWPBIS in a small rural school. 
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CHAPTER THREE 
Methodology 
The purpose of this study was to investigate SWPBIS in a small (400 students) rural 
school and determine whether features of sustaining SWPBIS were being implemented.  This 
chapter will first describe the setting and participants, will next discuss the development of the 
checklist, and will conclude with a description of the process used to gather and analyze the data.  
Setting and Participants 
The setting was in a small (400 students) rural elementary school in east central 
Minnesota. .  According to the Minnesota Department of Education (2012) website, this school 
was comprised of 416 students with a population of 86.3% White, 8.4% American Indian, 2.9% 
Hispanic, and 1.9% Black.  The free and reduced priced lunch rate was 60.9% in 2012, and 9.9% 
of the student population received special education services.  Kindergarten through second 
grade was comprised of three sections of each grade level with two sections of each grade level 
for third through sixth grade. 
 The elementary school was in the first year of implementing SWPBIS under the 
guidance of the elementary principal and eight members of the East Central Elementary SWPBIS 
Leadership Team.  The elementary principal sent out an email to all the elementary teachers and 
asked who would be interested in joining a leadership team.  In this email she listed the 
expectations about meeting and planning during the summer and throughout the school year.  
The principal wanted volunteers from various grade levels (K-6) to join the leadership team, so 
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teachers who responded to her email were invited to join the East Central Elementary SWPBIS 
Leadership Team. 
Research Design 
McIntosh et al. (2009) state that “if comprehensive school reform is to occur, researchers 
must make efforts to ensure that implemented practices are both effective and sustainable” 
(p. 327).  The School-Wide Universal Behavior Sustainability Index-School Teams (SUBSIST) 
Checklist (see Appendix A) was developed to assess features of sustainability.  Results from the 
SUBSIST measurement are designed to help schools implement and sustain SWPBIS (McIntosh 
et al., 2011). 
The measure consisted of 50 statements divided between eight sustainability features.  
The features included (a) priority, (b) building leadership, (c) external leadership, 
(d) effectiveness, (e) efficiency, (f) date-based decision making, (g) capacity building, and 
(h) overcoming barriers.  One question per statement was asked (yes, partial, no). 
Data Gathering and Analysis 
Eight participants were chosen because of their involvement and membership on the East 
Central Elementary SWPBIS Leadership Team (see Appendix B).  An email was sent to each 
team member describing the research and asking their participation.  The SUBSIST Checklist 
was placed in school mailboxes with the request to complete and return.  The email also 
explained that the responses would remain anonymous, and that the data gathered would be used 
for research. 
After the checklists were gathered, each statement was studied.  A master checklist was 
created with tally marks under yes, partial, or no for every statement of each participant.  This 
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approach of tallying the responses provided a general idea of which features of sustainability 
were or were not in place. 
Summary  
The sustainability of SWPBIS of a small (400 students) rural school was the subject of 
this research.  Eight school leadership team members were asked to complete the SUSBSIST 
Checklist so the results could be gathered and analyzed.  The results of the collected data are 
examined in Chapter IV.  
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CHAPTER FOUR 
Results and Discussion 
The purpose of this study was to investigate SWPBIS in a small (400 students) rural 
school and determine whether features of sustaining SWPBIS were being implemented.  Eight 
participants were given the SUBSIST Checklist (see Appendix A) to complete.  The measure 
consisted of 50 statements divided between eight sustainability features.  The features included 
(a) priority, (b) building leadership, (c) external leadership, (d) effectiveness, (e) efficiency, 
(f) data-based decision making, (g) capacity building, and (h) overcoming barriers.  One question 
per statement was asked.  Response options were yes, partial, no (McIntosh et al., 2011).  Results 
from the SUBSIST Checklist were tabulated and analyzed.  The findings were presented with the 
intention to help a specific school implement and sustain SWPBIS.  This chapter examines the 
SUBSIST Checklist results from each of the sustainability features.  The SUBSIST Checklist 
was completed by seven East Central Elementary SWBPIS Leadership Team members. 
Priority 
 
 
Figure 1. Sustainability feature of SWPBIS (Priority).  
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Based on the SUBSIST Checklist (McIntosh, 2010), Priority is explored in statements:  
1.  There is agreement that PBS serves a critical and shared need for the school;  
2.  PBS addresses outcomes that are highly valued by school personnel;  
3.  A vast majority of school personnel (>80%) support PBS;  
4.  PBS is integrated into new school or district initiatives (e.g., renamed to meet new 
needs, shown how it can meet the goals of the new initiatives as well); and  
5.  Parents are actively involved in the PBS effort (e.g., as part of PBS team or district 
committee).  Statement response options were yes, partial, or no. 
As shown in Figure 1, there is agreement that SWPBIS serves a critical and shared need 
at East Central Elementary, addresses outcomes that are highly valued by school personnel, and 
that a majority of school personnel support SWPBIS.  Participants believe parent involvement 
with SWPBIS at East Central Elementary is “not in place.” 
Building Leadership 
 
 
Figure 2. Sustainability feature of SWPBIS (Building Leadership). 
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Based on the SUBSIST Checklist (McIntosh, 2010), Building Leadership is explored in 
statements:  
6.  The school administrators actively support PBS;  
7.  The school administrators describe PBS as a top priority for the school;  
8.  The school administrators actively support school personnel when implementing and 
aligning initiatives (e.g., shield staff from competing demands, change language to align PBS 
with new initiatives) to allow PBS to continue;  
9.  The school administrators ensure that the PBS team has regularly scheduled time to 
meet; and  
10.  A school administrator regularly attends and participates in PBS team meetings. 
Statement response options were yes, partial, or no. 
As shown in Figure 2, the results of the checklist indicate that Building Leadership is “in 
place.”  The participants’ feedback demonstrates that school administration actively supports 
SWPBIS and describes SWPBIS as a top priority for the school.  It is shown that a school 
administrator regularly attends and participates in meetings.  However, the results suggest that 
the SWPBIS team believes regularly scheduled meetings would be of benefit. 
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External Leadership 
 
 
Figure 3.  Sustainability feature of SWPBIS (External Leadership). 
 
Based on the SUBSIST Checklist (McIntosh, 2010), External Leadership is explored in 
statements: 
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mission/vision statements).  Statement response options were yes, partial, or no. 
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place.”  Divided results were found with regard to adequate district resources, and district 
administration providing a clear direction for SWPBIS.  
Effectiveness 
 
 
Figure 4.  Sustainability feature of SWPBIS (Effectiveness). 
 
Based on the SUBSIST Checklist (McIntosh, 2010), Effectiveness is explored in 
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18.  School personnel celebrate the positive effects of PBS at least yearly;  
19.  PBS has a “crossover effect” in other areas (e.g., improved academic achievement 
scores, attendance);  
20.  PBS is effective for a large proportion of students;  
0
1
2
3
4
5
6
7
Effectiveness 
In Place
Partial In Place
Not In Place
SCHOOL-WIDE POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS 23 
 
 
21.  PBS has been expanded to other areas (e.g., classrooms, buses, students with 
intensive needs, parenting workshops);  
22.  PBS is implemented with fidelity (i.e., it is used as intended;  
23.  Data are collected that show the critical features of PBS are being implemented fully;  
24.  The school team implementing PBS is knowledgeable and skilled in PBS;  
25.  The school PBS team is well organized and operates efficiently (e.g., regular meeting 
schedule and process, agenda, minutes); and  
26.  The school PBS team meets at least monthly.  Statement response options were yes, 
partial, or no. 
As shown in Figure 4, the majority of the East Central Elementary SWPBIS Leadership 
Team believes SWPBIS is effective for a large proportion of students, has been expanded to 
other areas, and is implemented with fidelity.  The response to the critical features of PBS are 
being implemented fully was reported to be “partially in place.”  Finally, efforts to hold monthly 
team meetings were determined to be “not in place.” 
Efficiency 
 
 
Figure 5.  Sustainability feature of SWPBIS (Efficiency).  
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Based on the SUBSIST Checklist (McIntosh, 2010), Efficiency is explored in statements:  
27.  PBS becomes easier to use with continued experience;  
28.  PBS is considered to be a typical operating procedure of the school (it has become 
“what we do here/what we’ve always done”);  
29.  PBS is viewed as a part of systems already in use (as opposed to being an “add-on” 
system);  
30.  Implemented PBS strategies are cost-effective (in terms of money and effort);  
31.  PBS is viewed as at least as cost-effective as other approaches to this problem/area 
(e.g., zero tolerance policies, character education, social emotional curriculum);  
32.  Data collected for PBS are easy to collect and do not interfere with teaching; and  
33.  Materials related to PBS (e.g., handbook, lesson plans, posters) are used and adapted 
across years.  Statement response options were yes, partial, or no. 
As shown in Figure 5, efficiency is perceived to be “partially in place,” but heading in the 
right direction.  Responses from the School Leadership Team suggest that SWPBIS is a typical 
operating procedure of the school, and SWPBIS as part of the systems already in use is 
“partially in place.”  Participants’ responses suggest that implemented SWPBIS strategies are 
believed to be cost-effective, and SWPBIS is viewed as at least as cost-effective as other 
approaches. 
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Data-based Decision Making 
 
 
Figure 6.  Sustainability feature of SWPBIS (Data-based Decision Making). 
 
Based on the SUBSIST Checklist (McIntosh, 2010), Data-Based Decision Making is 
explored in statements:  
34.  Needs assessments (e.g., EBS/PBS Self Assessment Survey) are conducted;  
35.  Fidelity of Implementation data are collected at least yearly (e.g., SET, BoQ, TIC, 
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achievement data, School Safety Survey, student/parent satisfaction survey);  
37.  Data are reviewed regularly at each team meeting;  
38.  Data are presented to all school personnel at least four times per year;  
39.  Data are presented at least once per year to key stakeholders outside of the school 
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40.  Data are used for problem solving, decision making, and action planning (to make 
PBS more effective and/or efficient).  Statement response options were yes, partial, or no. 
As shown in Figure 6, survey data suggest that data supporting fidelity of implementation 
(i.e. SET, BoQ, TIC, EBS Survey) are not collected nor are data reviewed and presented to staff 
regularly.  Needs assessments (i.e., EBS/PBS Self Assessment Survey) were identified as 
“partially in place.”  A need to conduct assessments and use the findings to support problem 
solving, decision making, and action planning was identified. 
Capacity Building 
 
 
Figure 7.  Sustainability feature of SWPBIS (Capacity Building). 
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42.  There is a high level of school-wide PBS expertise within the school;  
43.  The school team has regular access to district PBS expertise (e.g., external/district 
coaches or consultants);  
44.  School teams and new personnel are provided with professional development in PBS 
at least yearly; and  
45.  The school team is connected to a “community of practice” (e.g., network of other 
PBS schools, local/regional conferences).  Statement response options were, yes, partial, or no. 
As shown in Figure 7, feedback results show that school personnel have a basic 
knowledge of practice.  Results further indicate that there is a need for high level expertise within 
the school.  According to five responses from the participants, the school team is not connected 
to a network of other SWPBIS schools or a “community of practice.” 
Overcoming Barriers 
 
 
Figure 8.  Sustainability feature of SWPBIS (Overcoming Barriers). 
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Based on the SUBSIST Checklist (McIntosh, 2010), Overcoming Barriers is explored in 
statements: 
46.  Efforts are taken to build consensus on the school’s core values, beliefs and goals as 
they relate to PBS;  
47.  To overcome shifting priorities, the team and school administrators review new 
initiatives and identify how PBS can contribute to/be integrated with those initiatives;  
48.  To address general school turnover, the PBS team is representative and 
communicates with groups across the school (e.g., administration, grade-level teachers, 
specialists, staff, students);  
49.  To address “champion” turnover, the leadership and expertise for implementing PBS 
is shared among a number of school personnel; and  
50.  Administrators have created positions with allocated FTE and job descriptions for 
PBS-related activities.  Statement response options were yes, partial, or no. 
As shown in Figure 8, checklist data suggest that the PBS team is representative and 
communicates with groups across the school and the leadership and expertise for implementing 
PBS is shared among a number of school personnel is “partially in place.”  According to 
checklist results, three participants believe efforts are taken to build consensus on the school’s 
core values, beliefs, and goals as they relate to PBS has begun and is headed in the right 
direction. 
Discussion 
McIntosh et al. (2009) state, “If comprehensive school reform is to occur, researchers 
must make efforts to ensure that implemented practices are both effective and sustainable” 
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(p. 327).  The purpose of this study was to investigate SWPBIS in a small (400 students) rural 
school and determine whether features of sustaining SWPBIS were being implemented.  
McIntosh et al. (2013) state if SWPBIS is a priority, sustainability is likely to increase 
because school personnel will concentrate on implementation.  High ratings indicate that priority 
is “in place.”  The high rating suggests that SWPBIS serves a critical and shared need at East 
Central Elementary School, addresses outcomes that are highly valued by school personnel, and 
is supported by the majority of school personnel. 
McIntosh et al. (2013) define effectiveness as “the extent to which the practice results in 
valued outcomes” (p. 295).  Effectiveness depends on the quality of the practice and 
implementation.  The implementers’ skill level and understanding of SWPBIS affects the high 
fidelity of implementation, thus producing valued outcomes (McIntosh et al., 2013).  Research 
findings suggest that the East Central Elementary School Leadership Team has basic knowledge 
of SWPBIS.  The findings also suggest that SWPBIS is effective for a large proportion of 
students, and is implemented with fidelity.  Need for improvement was identified by indicating 
that critical features of SWPBIS are not being fully implemented, and that the School Leadership 
Team should meet monthly.  Finally, the need for high level expertise and networking with other 
SWPBIS schools is determined to be vital. 
McIntosh et al. (2013) state, “Efficiency is a straightforward factor that includes 
consideration of the resources needed to implement the practice” (p. 295).  Results from this 
study indicate that the sustainability feature, efficiency, is only partially in place at East Central 
Elementary.  It is assumed that as SWPBIS implementation continues, viewing SWPBIS as a 
typical operating procedure of the school and a part of the system will enhance efficiency. 
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McIntosh et al. (2013) maintain that “continuous regeneration includes collecting fidelity 
and outcomes data regularly and using data to adapt practices to make them more relevant, 
efficient, and effective, as well as building the capacity of school personnel to implement and 
adapt the practice effectively” (p. 295).  Data collected found that monthly meetings of the 
School Leadership Team to analyze data as an area for future development. 
Summary 
Priority, building leadership, external leadership, effectiveness, efficiency, data-based 
decision making, capacity building, and overcoming barriers were features of SWPBIS 
sustainability studied and analyzed at East Central Elementary.  The feedback from the East 
Central Elementary SWPBIS Leadership Team indicates that East Central Elementary School 
strengths include the fact that SWPBIS is a top priority and is supported by administration and 
school personnel, and SWPBIS was found to meet the majority of students needs at East Central 
Elementary School.  The East Central Elementary SWPBIS Leadership Team will strengthen 
connections with local and state SWPBIS organizations in an opportunity for continuous 
improvement, as they continue to meet regularly to discuss and review data to help make 
decisions. 
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CHAPTER FIVE 
Summary and Conclusion 
The purpose of this study was to investigate SWPBIS in a small (400 students) rural 
school and determine whether SWPBIS sustainability efforts were being implemented.  Eight 
subjects were identified to participate in the study due to their membership on the East Central 
Elementary SWPBIS Leadership Team.  The SUBSIST Checklist (McIntosh et al., 2010) was 
filled out by seven of the eight subjects.  The checklist questions pertained to SWPBIS 
sustainability. 
Significant Findings 
Survey results focused on the features of SWPBIS sustainability.  Findings suggest that 
there is agreement about the need for SWPBIS in the school, and that SWPBIS addresses 
outcomes that are highly valued by school personnel.  Data also suggest that a majority of the 
school personnel support SWPBIS.  Data from this study suggested that administration supports 
and prioritizes SWPBIS.  SWBPIS was also found to be effective for a large portion of students.  
According to the findings, the East Central Elementary SWPBIS Leadership Team has 
basic knowledge of SWPBIS.  However, the need for higher levels of expertise is recommended, 
and networking with local/state SWPBIS organizations is crucial.  Monthly leadership team 
meetings should commence to establish systematic needs assessment processes.  Data from the 
needs assessments should be used to solve problems and make decisions pertaining to SWPBIS 
sustainability. 
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Recommendations for Future Research 
Future research is merited concerning the effects of networking with local/state SWPBIS 
organizations along with utilizing data collection as a tool to sustain SWPBIS.  Further studies to 
evaluate the impact of SWPBIS at East Central are also warranted.  
Summary 
Findings from this study indicate that East Central Elementary School is moving in the 
right direction.  Implementation of SWPBIS was found to be a priority for administration and 
school personnel, and efforts are in place to support and sustain the SWPBIS program.  With 
continued administrative support, the East Central Elementary SWPBIS Leadership Team has 
the capacity to continue the development of SWPBIS sustainability efforts through education, 
staff development, and community engagement.  
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